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This thesis is an examination of factors which inhibit
Black junior college students from pursuing bachelor's
degrees.
Sex, age, family, students' attitudes and extraneous
factors were examined in order to determine the extent to
which they helped to explain the specific factors that
inhibit Black junior college students from continuing their
education beyond the Associate of Arts degree.
The sample was comprised of fifty-nine respondents,
thirty-seven females and twenty-two males. Twenty-five of
the participants were the head of their household and
thirty-four lived with parents, friends, and relatives. All
respondents were between the ages of seventeen to thirty-
two. The respondents for this study were selected from both
DeKalb College and Atlanta Metropolitan College.
The findings showed that there was no relationship
between friends and plans on transferring to senior college
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by Black junior college students. However, a significant
relationship was found between family influence and
educational plans and between extraneous factors and plans
on transferring to senior college.
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STATEMENT OF THE PROBLEMI .
Seventy-five (75) percent of all first time junior
college students in the nation claim that the highest degree
they plan on obtaining is the baccalaureate degree. Past
studies, however, reveal that only twenty-five (25) percent
actually achieve their initial aspirations (Astin, 1982).
For the most part, low transfer rates of junior college
students to four-year colleges can be attributed to various
factors, including "motivation".
For the past several years, the number of Black
students entering college has been declining (Astin, 1982).
This reduction of Black students entering college has made
it even more necessary than before for these institutions to
retain those students who are recruited. Studies are
inconsistent on reasons for the retrenchment of junior
college students. Although they point to reasons why Black
students drop-out of school, they fail to focus on why many
choose not to continue their education beyond the junior
college level.
The intent of this study, therefore, was to examine the
attitudes of Black junior college students toward continuing
their education beyond the Associate of Arts degree based on
selected motivational factors. Such emphasis helps to
determine major motivational factors influencing the




In sum, this study sought insight to the following
research questions:
1. To what extent can motivational factors
explain Black junior college students'
decision to pursue baccalaureate degrees?
2. Are there any specific identifiable elements
of motivation that contribute significantly
to such decision making?
II. LITERATURE REVIEW
For the most part, the United States is characterized
as an open-class society in which the predominant philosophy
is that one's achievement should be commensurate with one's
talents and skills, independent of social class origin, race
and family background. The educational system is one of the
principal social institutions through which this philosophy
is manifested; it is the primary institution for talent
development and an increasingly important channel for upward
social and occupational mobility (Velex, 1985). Bayer and
Borush (1969) reported that the educational levels of
parents of Black students entering junior college were 9.9
percent among fathers and 11.6 percent among mothers for
having completed college. Typically, families had low
financial resources which delayed, and sometimes postponed
the entry of their children into institutions of higher
learning.
Findings of the Carnegie Commission on Higher Education
(1972) suggest that students are not attending college
because they believe a college education is not necessary
for the "good life." The Commission states:
Some students are opting not to attend college
for the simple reasons that many believe that a
college degree may not be the only key to the good
life. Therefore, they are electing not to attend
college either because of financial difficulties,
or a desire to do something different, or a desire
for a "no-nonsense" job training which the college
cannot meet (pp. 137, 138).
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This study is important for several reasons. It
attempts to explore an area that has been virtually excluded
in the literature on Blacks at the junior college level.
Black junior college students seeking baccalaureate degrees
have been ignored because of the low rate of transfer to
senior colleges. Indeed, it seems that previous studies
were more likely to focus on drop-out rates as opposed to
factors inhibiting Black junior college students from
pursuing a baccalaureate degree (Clark, 1960).
A wealth of studies exists in the general area of Black
students' attitudes toward attaining a four year college
degree. What appears to be needed are more studies on
specific factors that account for their attitudes.
Since the early 1950s, there has been a polarity in
concepts of the broad function of the junior college in the
American educational system. One major conceptual frame of
reference holds that the junior college is a primary force
in providing an open system of higher education based on
egalitarianism (Monroe, 1972; Gedhold, 1976; Vaughan, 1979;
Gleazer, 1980).
Proponents of the junior college movement argue that
the egalitarian philosophy and open-door policy of these
institutions have effectively challenged the traditional
elitist orientation of the United States' system of higher
education (Bushnell and Zaguris, 1972). This challenge is
purported to have resulted in an increased ability of the
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educational system to adapt to a changing economic
environment in which there is an increased demand for a
technically trained work force (Blocker, 1965; Carnegie
Commission, 1970). This growth is especially pronounced in
data-processing and semi-professional, health related
occupations that require more than a high school education
but less than a four-year degree. In addition to providing
technical workers for a changing economic order, proponents
of junior colleges further claim that these institutions
have relieved four-year colleges and universities of the
responsibility of dealing with students from a non-college
preparatory high school curriculum. Society is thus
insulated from the political danger of having an excess of
college graduates (Carnegie Commission, 1973; Freeman,
1976).
Another view poses that, the junior college has as its
latent function the prepetuation of class-based tracking
among institutions of higher education and within junior
colleges themselves (Krable, 1972; Zwerling, 1976; Pincus,
1980). An opposing view argues that even though these
junior colleges generally are viewed as the leading edge of
an open and egalitarian system of higher education, they
are, in reality "contemporary expressions of the dual
historical pattern of class-based tracking and of
educational inflation" (Krabel, 1972, p. 526). Junior
colleges are depicted as being on the bottom track of the
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higher educational system, as evidenced by the class origins
and occupational destinations of the students enrolled
(Pincus, 1980) .
A close examination of the socioeconomic
characteristics of students who attend Stanford University,
the University of California, San Jose State College, and
San Jose Junior College disclosed wide variation between the
four institutions (Clark, 1960). At Stanford, nearly ninety
(90) percent of the local student body were from families of
professional men, business owners, and business officials;
only about thirteen (13) percent were from lower status
white-collar and blue-collar homes. The reverse was true
for San Jose Junior College in that, seventy-seven (77)
percent of the local students were from lower status white-
collar and blue-collar homes.
Evidence exists of low transfer rates of Black junior
college students to four-year institutions. Clark ( 1960,
p. 71) refers to this process as "the cooling-out of
students with unrealistic aspirations." That is, low
socioeconomic students are counseled away from college-
transfer programs and toward vocational programs that lead
to minimum future occupational mobility. Cross (1970)
documented the class-based occupation of junior college
students enrolled in low-prestige vocational programs. He
noted that families of students enrolled in vocational
programs tended to have a notably lower family income, the
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father's educational and occupational levels were lower, and
the families were minorities. He also found that over one-
half of the students in the college-transfer curriculum were
from white-collar families compared to less than one-fourth
of students in the vocational programs.
Arguments in support of two-year colleges often rest on
the premise that they serve a more diverse clientele than
four-year colleges in that they provide the disadvantaged
and the slow starter with a chance at higher education that
otherwise would not be afforded. Although junior colleges
have generally espoused open-door policies, in the last two
decades, an examination of student performance has provoked
comments from the advocates of these colleges that reveal
reservations about their ability to facilitate educational
mobility. For example, Palinchak (1973, p. 151) observes,
"once admitted, the results of past records and testing
often restrict the student from taking certain courses of
entering certain programs."
A study conducted at the City University of New York
concludes that, placement in a two-year college moderately
decreases chances of earning a baccalaureate degree (Alba
and Lavin 1981). A more recent study shows that students
who start in two-year colleges have lower odds of finishing
a bachelor's degree than those who start in the "normal"
four-year colleges (Velez, 1985).
The number of two-year institutions have been
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increasing faster than the number of four-year institutions
in recent decades (Thomas, 1984). Thus, the transfer issue
becomes one that is very important. More students than ever
before are starting their college careers in two-year
institutions (Alba and Lavin 1981) .
Previous studies have suggested that the following
variables are moderate predictors of transfer: academic
plans, high school grades, and institutional control
(private -vs- public). Having a higher grade point average,
planning to attain a degree from a four-year institution,
and being enrolled in a private college are all associated
with higher transfer rates. After analyzing the National
Longitudinal Survey of the High School Class of 1972 (Peng,
1977) concluded that students of higher socioeconomic status
(SES) had a greater transfer rate than lower SES students.
The same study found that whites had a higher transfer rate
than Blacks and that Blacks had a higher transfer rate than
Hispanics. Finally, it was found that students who were in
high school academic programs had a higher transfer rate
than students from other curricula. Additionally, students
with higher ability, aspirations, and college academic
performance had a higher transfer rate than students with
lower levels of those variables.
Several recent studies on the background of Black
junior college students indicate that socioeconomic status
has a great influence on academic attainment and career
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aspirations. Socioeconomic status is generally defined in
terms of parental income, occupation, and education. Sewell
and Shah (1967) surveyed all high school seniors enrolled in
public, private, and parochial schools of Wisconsin during
1975. In 1964-65, a follow-up study was conducted using
approximately one-third (10,321) of the original sample
population. Seven variables were examined, namely; 1) sex
and students; 2) socioeconomic status; 3) measured
intelligence; 4) college plans; 5) college attendance; 6)
educational attainment; and 7) graduation. Although Sewell
and Shah (1967) devoted a significant amount of attention to
these variables, their primary concern was with the second
variable, socioeconomic status. Sewell and Shah defined
socioeconomic status by weighing the following factors: 1)
occupation of the father; 2) formal educational level of the
father; 3) formal educational level of the mother; 4) an
estimation of the availability of funds; 5) hardships
evoked by financial aid; and 6) income status of the family.
Based on these criteria, the authors divided the sample into
four equal groups; high, upper middle, lower middle, and
low in socioeconomic status. In relation to college
attendance and college graduation, the same relationship was
found for both socioeconomic status and intelligence.
In the low socioeconomic status category, Sewell and
Shah (1967) showed that 20.5 percent males attended and 7.5
percent actually graduated while 73.4 percent of the
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high socioeconomic status males attended and 42.1 percent
graduated. For females, in the low socioeconomic status
category, 8.5 percent attended college and 2.7 percent
graduated, while in the high socioeconomic status category,
62.6 percent attended and 35 percent graduated. In
comparing the low intelligence group to the high
intelligence group, it was found that 15 percent of the
males attended college and 3.2 percent graduated while the
high intelligence category reflects that 73.8 percent of the
males attended college and 47.2 percent graduated. For
females, 11.4 percent of the low intelligence category
attended college and 1.8 percent graduated, while for the
high intelligence category, 54.9 percent attended and 33.5
percent graduated.
Sewell and Shah (1967) concluded from their study that
both socioeconomic status and intelligence were
significantly associated not only with plans for higher
education but also with progress through the system of
higher education. Their results also suggest that
socioeconomic status was of greater significance to the
educational plans and attainments of females than of males,
and that intelligence seemed to be somewhat more decisive
for males than for females.
Project TALENT, a five-year national follow-up study of
1960 high school seniors compared college completion rates
by socioeconomic status of the Wisconsin students in
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the 1967 studies of Sewell and Shah (Folger, et. al., 1970).
The comparisons were limited to the students who were in the
upper half of the ability distribution. They showed that
the chances of college graduation among students of
comparable aptitude increased from 15 to 30 percentage
points as the values given for socioeconomic status changed
from low to high. The overall rate of college completion
(five years after high school graduation), for all ability
groups who entered a college or university was 58 percent
for males and 63 percent for females. This matched with the
earlier reported 45 percent for males and 49 percent for
females among the entire group that entered college.
Significant to this study was the observation by Folger
and his co-workers (1970) that the findings of Project
TALENT and the eight-year study of Sewell and Shah (1967)
were in contrast to a number of studies made in individual
institutions which indicated that socioeconomic factors had
little or no influence on college completion. The findings
from these two studies were from large samples which
included persons attending a variety of institutions
whereas, other studies used smaller samples within a single
institution.
Parental education as a component of socioeconomic
status has been extensively studied. Bayer and Borush
(1969) reported that on examining the educational levels of
parents of entering Black junior college students only 9.9
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percent of Black fathers and 11.6 percent of Black mothers
were college graduates. Trow (1975) concluded that both
Black and White undergraduates came disproportionately from
homes where the head of the household was better educated
than those in the general population. Only five percent of
the Black men and women in the general population held a
college degree. The 1968 Survey of Trow included not only
entering Black students, but also currently enrolled Black
undergraduates. He found that parental education more
nearly reflected that of the general popoulation. This
suggested that the drop-out rate among lower-class Blacks
was considerably higher than among upper-class Blacks, or
that recruitment patterns were changing.
Low family financial resources have been named as the
culprits that impede and postpone the entry of Black
students into institutions of higher education. The
Carnegie Commission of Higher Education (1971) reported that
in 1968, the median income for Black families in the United
States was $5,590 or about 63 percent of that for White
families. A survey of freshmen at all colleges and
universities revealed that the family income was $11,000
while at colleges for Blacks, it was $7,300. However, the
Carnegie Commission (1971) asserted that colleges founded
for Blacks historically had rendered services to students
from low-income families and about thirty-eight (38) percent
of their entering freshmen in 1968 came from families with
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less than $4,000 annual income. In Trow's 1968 survey
(1975) of currently enrolled Black students, sixty-four (64)
percent reported family incomes below $7,499. Strangely
enough, there were significant differences in socioeconomic
levels between the fathers of Black students and the fathers
of people not attending college (Trow, 1975). Four times as
many fathers of Black entering freshmen were professionals
as compared with white men in the general population.
More recent studies indicate that over forty (40)
percent of all minority students in higher education are
enrolled in junior colleges. The American Association of
Community and Junior Colleges surveys show that just over a
million minority students were enrolled in two-year colleges
in the fall of 1985. Government figures for 1982 show that;
44.1 percent of all Black students; 56.1 percent of all
Hispanic students; and 45.0 percent of all Asian students
involved in higher education attended two-year colleges.
These figures also indicate that over twenty-one (21)
percent of all two-year college students are minorities.
The breakdown by groups are; Blacks constitute ten (10)
percent; Hispanics constitute s ix (6) percent; Asians
constitute three (3) percent and non-resident aliens
constitute one (1) percent (National Center for Educational
Statistics, 1987).
The junior college is one of the most effective and
most accessible means by which thousands of Black youth can
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obtain a higher education. The relatively high cost of
attending four year schools often presented an
insurmountable barrier for some Black youths. McGrath
(1965) stated that local junior colleges whose students
tended to come from families with lower income and more
siblings made higher education available to many students
who would otherwise be denied it. Bowles and DeCosta (1971)
conducted a study at Merritt College, a junior college
located in a predominantly Black low-income area of Oakland,
California. Nearly sixty (60) percent of the students were
of low income status and were over twenty one (21) years of
age. Approximately fifty (50) percent of the total student
body was married. One-third of the students came to Merritt
with serious academic deficiencies.
Although this literature review reveals the necessity
for additional information on factors associated with Black
students' retrenchment at the junior college level, it is
well documented that few Black junior college students go on
to earn the baccalaureate degree, and even fewer continue on
to pursue graduate or professional degrees. The implication
of this finding for Black students, particularly those who
are of low socioeconomic status, is a critical one. In the
development of a greater understanding of the problem and
the ensuring attempts toward resolution, this reserach will
identify and explain perceived barriers to the acquisition




The central theme in the literature reviewed above is
the role of motivation in the decision making of Black
junior college students to pursue baccalaureate degrees. A
great deal of stratification literature (Rehber, 1967;
Weiner and Kukla, 1970) refers to such "decision making to
pursue college education" as "educational plans" or
"aspirations". These plans (or aspirations) are considered
by many to be a class of attitudes (Kuvlesky and Bealer,
1966; Rehber, 1967; Haller and Porter, 1973) that form a
cognitive information-processing sequence.
Some researchers propose that this sequence involves
three central processes; interpersonal influence, self¬
reflexive activity, and compatibility with other existing
attitudes (Woelfel and Haller, 1971). With the explicit
recognition thati conceptual validity rest upon culminated
empirical evidence, this study conceptualizes that
educational plans are differentially affected by family
background (interpersonal), and other compatible attitudes
(intrapersonal).
It is generally agreed that family plays a crucial role
at the "interpersonal influence" stage of educational plans,
involving the persistence of social inequality from
generation to generation. Studies show that, while
schooling experiences provide opportunities for social
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mobility, they also help maintain socioeconomic differences
among families by virtue of their dependence on
socioeconomic differences in the family of origin (Bowles
and Gintis, 1976). So important is the educational system
in transmitting familial socioeconomic advantages and
disadvantages of off-spring that some have speculated that
the achievement of "equality of opportunity" would require
major changes in the family system (Blau and Duncan, 1967:
199-205) .
It is commonly believed by sociologists that
characteristics of parents play a strong role in shaping
opportunities for children which provide them differential
educational experiences and consequently, differerential
access to positions in the occupational structure (Duncan
and Featherman, 1972). Thus, for example, a summary of the
past few decades of research on status attainment shows that
"the number of years of schooling," a gross measure of
differing educational experiences, transmits virtually all
of the measured effects of family background on occupational
achievement (Otto and Haller, 1979: p. 891).
Socioeconomic advantages of the family increase the
likelihood of school attendance and since more lengthy
schooling increases access to higher-status occupations and
higher-paying jobs, socioeconomic differences among families
are perpetuated across generations.
Despite this emphasis on the intergenerational
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transmission of socioeconomic advantages and disadvantages
in research on social stratification (e.g., Blau and
Duncan, 1967; Duncan, 1968; Hauser and Sewell, 1975;
Featherman and Hauser, 1977; Featherman and Hauser, 1978),
there are a number of limitations to our knowledge on the
role of family origins and environmental variables linked to
the family which affect the schooling experiences of off¬
spring. There is very little systematic evidence regarding
the overall magnitude and timing of the influence of
environmental factors in the intellectual development of
young persons (Scarr-Salapatek, 1975). We do not know
whether the advantaging and disadvantaging influences of
social background occur more or less uniformly across the
life cycle of the child and essentially cumulate over time,
or whether such effects occur during "critical periods"
across the life span.
While interpersonal influence has received an
increasing degree of attention as discussed above, the
intrapersonal aspect (self-reflexive activities and
compatible attitudes) has not been sufficiently addressed.
In fact, intrapersonal aspects of behavior have been
neglected by quantitative sociologists in this area of
study. As previously mentioned, intrapersonal aspects of
behavior is in reference to internal constructions in an
individual. This study, not only attempts to qualify
intrapersonal aspects, (objective in attending junior
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college; students' attitudes on transferring to a four-year
college) but also to determine multiple factors in
comparison with interpersonal influence. The graphic
representation of the theoretical relationships between the
study variable is shown in Figure. As shown, "interpersonal
influences" represent the independent variables;
"intrapersonal influences" represent the intermediate
variables; and, "educational plans" represent the dependent
variable. This figure shows that family and friends
(interpersonal) are expected to have a direct influence on
intrapersonal activities, which in turn determines the
educational plans of Black junior college students. Figure
1 also shows that "extraneous factors" such as extra¬
curricular activities and institutional characteristics may
have an impact on the outcome of Black junior college
students' educational plans.
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Growing up with or -
junior college
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Figure 1 : Conceptual Framework Showing Educational Aspiration-Achievement Process
III. METHODOLOGY
Study Population
The study population consisted of students from both
DeKalb College and Atlanta Metropolitan College, formally
the Atlanta Junior College. DeKalb College (South Campus)
has a total student enrollment of fourteen hundred (1,400)
with a ninety four percent (94%) Black population. Atlanta
Metropolitan College has a total student enrollment of
eleven hundred (1,100) with a ninety six percent (96%) Black
population. Both of these institutions have academic and
vocational programs. Students attending these institutions
live and work throughout the metro Atlanta area. Both
institutions were selected for this study because of their
high percentage of Black student enrollment.
Sample
The data for this research were collected from a sample
of fifty nine Black junior college students in the metro
Atlanta area, selected from two predominantly Black junior
colleges. Twenty nine students were selected from DeKalb
College and thirty were from Atlanta Metropolitan College.
Efforts were made to ensure that this sample consisted of
both male and female respondents representing both academic
and vocational components. The researcher attempted to get
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a complete roster of all students enrolled in order to
select students at random for participation. Since a
problem arose in obtaining such a roster, a convenience
sample was adopted as an alternative. Since a convenience
sample was adopted, the sample size remained very close to
the twenty-five to thirty students from each institution,
which was initially expected.
Questionnaire
An extensive interview schedule was developed
containing mostly closed ended questions and administered
among the selected students on a one-to-one basis. This
instrument consisted of questions on students family
background, self-confidence, self-worth, academic
aspirations, academic performance and educational
aspirations. A copy of the questionnaire is included in
Appendix Two. Upon completion of the data collection, all
the information was coded and entered into the Atlanta
University Center's main frame computer for proper
statistical analysis.
Measurement of Variables
One dependent variable (educational plans), one
intermediate variable (intrapersonal influences), and one




Educational plans, the dependent variable, consists of
the Black junior college students' attitude toward
I
transferring to a senior-college.
Intermediate Variable
Intrapersonal influences, the intermediate variable,
consisted of two major factors, self-reflexive activities
and compatible attitudes. Self-reflexive activities include
such items as objective in attending junior college, and
stduents' attitude about teachers. Compatible attitudes on
the other hand include the attitude of students on
transferring to a four-year college.
Independent Variable
Interpersonal influences, the independent variable,
also consist of two major factors, family and friends.
Family consists of such items as, students living with or
without their parents, students growing up with or without
their parents, marital status of students, mother's
education, and father's education. Friends refers to the
type of companionship students maintain.
No index of socioeconomic variables was developed for
this study. Students' education, parents' education,
students' income and students' future objectives were
utilized as separate measures of socioeconomic status.
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The ascriptive variables utilized in the study were
age, race, and sex. Age was the students' actual age as of
their last birthday. A dummy variable was used for race,
with Black coded as 1 and other coded as 2. A dummy
variable was used for sex, with female coded as 1 and male
coded as 2.
Variable: Plans on transferring to a senior college
Measurement: Are you planning to transfer after your
Associate of Arts degree?
I have better things to do than
transferring to a four year college?
My primary objective in attending this
school is to:?
Variable: Parental education
My father finished college?
My mother finished college?
Variable: Teacher/Counselor encour agement in
transferring:
Measurement: I like my teachers?
Most of the times teachers have made
up their minds not to like a particular
student?
Teachers are encouraging me to transfer?
-Counselors are encouraging me to transfer?
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Students do not get encouragement from
teachers in transferring becasue they do not
believe Black students can succeed?
Variable: Parental influence
Measurement: I grew up with?
I am living with?
It is very important for my family that
I transfer?
Variable: Compatible Attitudes
It is easy for Black students to transfer
to a four-year college?
The grade requirement for transferring is
not a serious problem for me?
- Are you planning to transfer after your
Associate of Arts degree?
Variable: Self-reflexive activities
Measurement: - At the college, I am also involved in:?
My primary objective in attending this
school is to:?
I like the current school I attend?
I will be very knowledgeable when I
graduate from this school?
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Data Analysis
The data analysis for this study was conducted at two
levels; (1. descriptive, and 2. inferential). At the
descriptive level the profile of sample respondents were
examined by their social, demographic, and economic
characteristics. The specific procedures that were
considered here include: frequency distribution, percentage
distribution, mean, median, and standard deviation.
The inferential level of analysis was aimed to test the
study hypothesis, specifically a two table-T- test and
Pearson's product moment coefficient which was conducted at
this stage of the data analysis.
In an effort to enhance the empirical validity of this
study, all the survey results were compared where possible
with secondary data made avaiiable by earlier researchers
through published and non-published channels: i.e., through
journals, books, and research reports. The secondary data
gathering technique also included written resources provided
by these colleges about their graduating students (See
Appendix Three).
Limitation
This study has the following limitations: First, this
study utilized a convenience sample because school rosters
Because of this.could not be obtained. such an
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alternative may or may not truly represent the Black junior
college student population at large. Thus, conclusions of
this study may not be generalizable to the entire Black
student population.
Second, only twenty five to thirty cases, at each
institution were aimed to be included in this study. This
small sample size may not allow certain rigorous statistical
analyses which otherwise would have been possible.
Third, this study did not emphasize peer associations
as a powerful source of interpersonal influence. In fact,
delinquency literature considers peer pressure to be even
more powerful than family pressure. Such inclusion might
have strengthened the implications of this thesis.
IV. FINDINGS
The purpose of this study was to examine the attitudes
of Black junior college students towards continuing their
education beyond the Associate of Arts degree. An analysis
of the data revealed that 59 respondents participated in
this investigation. The sample consisted of twenty nine
students from DeKalb College and thirty students from
Atlanta Metropolitan college. Thirty seven (63 percent) of
the participants were Black females and twenty two (37
percent) were Black males.
The majority of the 59 respondents were under the age
of twenty five (88 percent). A large number (40.7 percent)
of the students "finished high school outside the State of
Georgia". Twenty one (35.6 percent) "finished high school
within the state" and thirteen (22 percent) "finished high
school in Atlanta". Also, thirty four respondents (57.6
percent) stated that "this was their first time in college".
Seventeen (28.8 percent) indicated that they were
"readmitted". Four students (6.8 percent) said they
"previously attended junior college" and another four
students indicated that they had "previously attended a four
year school".
Table 1 provides the percentage distribution of the
sample respondents on their "main objective in attending
junior college". It is observed that twenty nine (49.2
27
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percent) students' objective in attending junior college is
to "obtain a higher education" and twenty nine other
students' "main objective in attending junior college" is to
"get a decent job after graduation". Only one (1.7 percent)
student's objective was to "satisfy his parents".
In Table 2 it is observed that a large number (64.4
percent) of respondents "like their teachers" as compared to
a relatively low number (35.6 percent) who claimed they
"dislike their teachers". Table 3 shows that thirty three
(55.9 percent) students agreed that their teachers are
"encouraging them to transfer," whereas twenty six (44.1
percent) disagree. Table 4 indicates that thirty nine (66.1
percent) students claimed that "the entire process of
transferring is too complicated". Twenty (33.9 percent)
students said "the process was adequate". The majority of
the students (64.4 percent) reported that one of the reasons
they do not plan to transfer is that the "cost of
transfering is too high". Twenty one students (35.5
percent) reported that they plan on transferring regardless
of cost (See Table 5). Table 6 shows that almost two thirds
of all respondents (67.8 percent) claimed that they do not
plan on transferring to a four year college once they
complete the Associate of Arts degree. On the other hand,
only 32.2 percent plan to transfer.
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Table 1
Primary Objective in Attending Junior College
Freguency Percent Valid Cumulative
Percent Percent
Obtain Higher Education 29 49.2 49.2 49.2
To Get Decent Job 29 49.2 49.2 98.2
Satisfy Parents 01 1.7 1.7 100.0
Total 59 100.0 100.0
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Table 2
1 Like My Teachers
Frequency Percent Valid Cumulative
Percent Percent
YES 38 64.4 64.4
NO 21 35.6 35.6
Total 59 100.0 100.0
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Table 3
Teachers Are Encouraging Me To Transfer
Frequency Percent Valid Cumulative
Percent Percent
Yes 33 55.9 5 5.9 55.9
No 26 44.1 44.1 100.0
Total 59 100.0 100.0
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Table 4
Process of Transferring Is Too Complicated
Frequency Percent Valid Cumulative
Percent Percent
Yes 39 66.1 66.1 66.1
No 20 33.9 100.0 100.0
Total 59 100.0 100.0
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Table 5
Cost of Transferring is Too High
Percent Percent Valid Cumulative
Percent Percent
Agree 38 64.4 64.4 64.4
Disagree 21 35.6 35.6 100.0
Total 59 100.0 100.0
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Table 6
Are You Planning to Transfer
Frequency Percent Valid Cumulative
Percent Percent
Yes 19 32.2 32.2 32.2
No 40 67.8 67.8 100.0
Total 59 100.0 100.0
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As Figure 1 (conceptual model) indicates, it was
expected that family and friends (interpersonal influences)
will have a direct influence on self-reflexive activities,
and compatable attitudes (intrapersonal Influences), which
in turn determines the educational plans of Black junior
college students. This figure also show that "extraneous
factors" such as extra-curricular activities and
institutional characteristics may have an impact on the
outcome of students' educational plans.
An inferential level of analysis was used in testing
the study hypothesis (conceptual model), specifically a two
table-T-test and Pearson's product moment coefficient was
conducted. This is tested at the .05 level. The
coefficient shows that there is a significant relation
between the level of education of fathers and the decision
of students deciding that the cost of transferring is too
high. Students with fathers who finish college tend to show
minor concern in the cost factor in transferring to a four
year college. Another significant relation at the .05 level
is between students doing well in school (making good
grades) and liking the current school they are attending.
Extraneous factors show to have a direct or significant
impact on intrapersonal influences which in terms effect
plans on transferring to senior college.
The coefficient shows correlation between family and
plans on transferring. It is also noted that job
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responsibilities of students are influenced by the level of
education of mother, level of education of father, and
marital status of students.
In the empirical model, family, self-reflexive
activities, and extraneous factors were found to be
significant in influencing the plans of Black junior college
students in transferring to senior college. Friends and
compatable attitudes were not significant.
Summary
The purpose of this study was to examine the attitudes
of Black junior college students towards continuing their
education beyond the Associate of Arts degree. This study
also sought to examine the relationships between
interpersonal influences, intrapersonal influences and
extraneous factors which determine the educational plans of
Black junior college students. This research was guided by
the following research questions:
1. To what extent can motivational factors explain
Black junior college students' decision to pursue
baccalaureate degrees?
2. Are there any specific identifiable elements of
motivation that contribute significantly to such decision
making?
The population of this study consisted of Black
students from two predominantly Black junior colleges.
DeKalb Collage and Atlanta Metropolitan College, both
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located in metro Atlanta were the selected institutions. A
total of fifty-nine students were used in the study.
Twenty-nine students from DeKalb College participated, and
thirty students participated from Atlanta Metropolitan
College. Each student responded to a questionnaire
consisting of twenty-three items. The items requested
students to provide general information as well as
information relevant to each of the aforementioned factors.
V. IMPLICATIONS/DISCUSSION, CONCLUSION AND
RECOMMENDATIONS
The problem of low transfer rates among Black junior
college students is highly complex. Aside from the social
factors, and taking into consideration only educational
variables, the issue remains intricate and manifold.
Therefore, the major instrument of data collection for this
study consisted of a questionnaire that attempted to measure
such items as; 1) family background; 2) self-reflexive
activities; 3) attitudes and beliefs; 4) family education;
5) institutional characteristics; and 6) educational
achievement.
Personality Factors
Many researchers believe that personality factors
influence the Black junior college students' behavior toward
transferring. It is expected that Black students would have
low self-esteem and a low sense of efficacy which affects
their confidence in their ability and decision to transfer
and succeed in a four-year college or university setting.
Social Factors
Social factors are also believed to affect the Black
students behavior toward transferring. It is expected that
Black junior college students would have social and
cultural values different from those necessary to be




It is expected that the Black students' beliefs and
attitudes toward higher education, in general, and towards
their particular school would influence their behavior
regarding transferring. It is expected that;
1. Black students would perceive low
administrative, instructional, and/or
counseling support.
2. Students that value higher education
and want to transfer would have different
attitudes and beliefs than those who
do not wish to transfer.
Family Education
The students' family educational history is an
important factor that differentiates minorities from other
college students. Many of these Black students may be the
first generation to attend college in their families. It is
expected that most Black students would be the first
generation to attend college, which implies that even if the
family values college education they would be limited in
providing advice and practical "know-how" due to their lack
of personal experience with the system of higher education.
Due to the lack of family experience, the students may
encounter more confusion in a junior college




Institutional characteristics influence the process of
transfer to four-year institutions. The questionnaire will
attempt to identify the specific variable(s) which
contribute to the low transfer rates of Black students. It
is expected that some characteristics of the junior college
system hinder the possibilities of Black students
transferring to four-year colleges.
It is expected that:
1. Black junior college students would perceive
the availability of resources to be ineffici¬
ent, and specifically, information concerning
financial assistance would be limited.
2. Blacks would believe the process of transfer
to be complicated, difficult to accomplish,
and expensive.
3. Black students would not believe they had
enough support and encouragement from their
junior college faculty and staff to enable
them to transfer.
Educational Factors
Educational factors have a major influence on the
successful accomplishment of transfer of Black junior
college students to four-year institutions.
Despite the junior colleges' commitment to equal access
to quality education for all. Blacks have yet to
receive a fair share of access to programs and services.
At several junior colleges across the country the transfer
rate of Black students to four-year colleges is relatively
low. There are, at least, two different theoretical and
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methodological approaches to address problems of this
nature. On the one hand, low transfer rates among Black
students may be conceptualized as a result of students'
characteristics. From this perspective, Blacks are not
transferring due to some personal characteristics or traits
that differentiate them from other students. These
characteristics include: educational background, grade
point average, scores in diagnostic and aptitude tests, low
self-esteem, socioeconomic status, and others. On the other
hand, low transfer rates may be conceived as a result of
institutional characteristics. This point of view suggests
that. Black students are not transferring because of the
characteristics of the institution they attend (Alba and
Lavin, 1981; Daigle, 1982).
At any rate, the intent of this study is to examine the
attitudes of the surveyed Black students to determine the
major factors influencing their decision to enter senior
college upon graduation from the two-year institution.
Conclusion
Based on findings of this study, it is concluded that:
1. Family influences have a direct impact on Black
junior college students' plans of transferring to a senior
college.
2. The level of education of both mothers and fathers
of Black junior college students has an impact on the
students' educational plans.
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3. The level of fathers' education has a significant
impact on the perceptions of students' attitude on cost of
transferring.
4. Job responsibilities and marital status also impact
the educational plans of Black junior college students.
5. Extraneous factors such as extra-curricular
activities and institutional characteristics are significant
to the dependent variable
Recommendations
The findings of this study are corroborated in
previous studies, however, there remains a need for
continued investigation regarding factors which inhibit
Black junior college students from pursuing bachelor's
degrees. Based on this study, the following avenues for
future research are suggested:
1. An investigation should be conducted analyzing
existing federali and state policies that adversely affect
the academic persistence of Black students.
2. A study should be conducted to investigate other
factors, such as self-esteem and socioeconomic status,
affecting Black junior college students' academic
persistence in higher education.
3. A study should be conducted to determine the
various kinds of social organizations that must exist in
order to increase the attendance rate of Black males in all
institutions of higher learning.
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APPENDIX ONE
MEDIAN MONEY INCOME OF FAMILIES, BY
EDUCATION OF HEAD OF HOUSEHOLD
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Congratulations on your upcoming graduation! We are pleased with
your progress and your attainment of this very important goal.
In an effort to improve DeKalb College, we would like to obtain
your input by asking you to complete the attached questionnaire.
The information you provide will be kept strictly confidential
and will be used to help us make better decisions concerning our
institution.






1. Was any professional staff member at DeKalb College
instrumental in your staying in college until graduation?









































8. Would you reconmend DeKalb College to your friends?
A. Yes
B. No




C. Program of study offered
D. Admissions Policy
E. Schedule







11. How would you rate the academic advising you received at






12. Indicate the number of hours you usually worked per week
while attending college?
A. Did not work
B. Less than 20
C. 20-29
D. 30-39
E. 40 or more
Graduate Survey
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13. Was Financial Aid information readily available to you?
A. Yes
B. Most of the time
C. Sometimes
D. No
14. Did you participate in the Student Government Association?
A. Yes
B. No
15. Did you participate in a college club or social organization?
A. Yes
B. No
16. Did you participate in college intramurals?
A. Yes
B. No

















E. No knowledge of this
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E. No knowledge of this





E. Mo knowledge of this





E. No knowledge of this





E. No knowledge of this





E. No knowledge of this





E. Mo knowledge of this
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26. Please rate the Food Services at DeKalb College:
A. Excellent
B. Good
C. A r r quate
D. P.^ cr
E. No knowledge of this





E. No knowledge of this
28. Who was your favorite teacher in vour major at DeKalb
College?
-■ ■ ■ . (write in)
29. Why?




32. What was the biggest problem you encountered at DeKalb
College?
33. What was the most significant learning experience you had?
34. What was the least favorable learning experience you had?
Graduate Survey
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35. What one suggestion would you make to improve DeKalb College?






















my high school diploma or
in Atlanta
in other part of Georgia
in other state
in other country, specify;
GED in
Q5. My college experience is;
a. first time in college
b. readmission
c. previous attendance in another two-year college
d. previous attendance in four-year college
Q6. I have completed number of units.
Q7. I was born in;
a. USA
b. other country, specify;




















Qll. I have children
a. Yes How many?
b. No






c. seasonal - full-time
d. seasonal - part-time
e. not at all
Q14. My monthly income is:
Q15. My father finished college Yes No
My mother finished college Yes No





Q17. At the college, I am also involved in:
a. sports




Q18. My primary objective in attending this school is to:
1. To obtain a higher education
2. To get a decent job as soon as I finish this
school
3. To satisfy my parents
4. To follow my friends
5. Other, specify:
Q19. Indicate whether you Agree or Disagree with the
following statements:
Agree Disagree
a. I like the current school I attend. ( ) ( )
b. I like my fellow students. ( ) ( )
c. I like the sports programs in
my school.
( ) ( )
d. I like the library facilities here. ( ) ( )
e. I feel
grades
comfortable in making good
•
( ) ( )
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Agree Disagree
f. I like my teachers. ( ) ( )
g. I am comfortable with my assignments. ( ) ( )
h. I will be very knowledgeable when I ( ) ( )
graduate from this school.
Q20. Please indicate whether you Agree or Disagree with
following statements;








Many students get poor grades because ( ) ( ) ( )
they are lazy and don't study.
Many students get good grades because ( ) ( ) ( )
thy are fortunate.
Many students get involved in fights ( ) ( ) ( )
in school because they can't behave
themselves.
Most of the times students are liked ( ) ( ) ( )
by teachers because those students
work hard.
Most of the times teachers have made ( ) ( ) ( )
up their minds not to like a particular
student.
Some students are lonely because they ( ) ( ) ( )
don't try to be friendly with others
by doing whatever friends do, such as
skipping school.
g. I feel I can control my grades. ( ) ( ) ( )
Q21. Indicate whether you Agree or Disagree
following statements;




a. It is easy for Black students to ( )
transfer to a four-year college.
b. The most serious problem with ( )
transferring is lack of money.
c. The information necessary for ( )
transferring is easily available.
d. Teachers are encouraging to me to ( )
transfer.
e. Counselors are encouraging me to ( )
transfer.
f. It is very important for my family ( )
that I transfer.
g. The grade requirements for trans- ( )












.h. The process of transferring is ( ) ( )
too complicated.
i. The cost of transferring (appli- ( ) ( )
cations, transcripts, etc.) is
too high.
j. Black students have the necessary ( ) ( )
financial assistance for transfer-
r ing.
k. My family responsibilities are not ( ) ( )
a problem for transferring.
l. I have better things to do than ( ) ( )
transferring to a four-year college
m. Students do not get encouragement ( ) ( )
from teachers in transferring
because they do not believe Black
students can succeed.
n. It is difficult to transfer with ( ) ( )
my job responsibilities.
Are you planning to transfer after your AA degree?
a. Yes , to what school:
b. No
Have you chosen your major:
a. Yes , specify:
b. No
Q23
